
 

 

 

 

 

 

 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 
 

Grade/Course Grade Eight / English Language Arts 
Unit of Study Unit Two: Reading Informational Text / Writing Informative/Explanatory 
Pacing  5 – 7 Weeks 

 

UNIT TWO STANDARDS 

Priority Standards 
 
Reading Informational Text 

 
RI.8.1- Cite the textual evidence and make relevant connections that most 
strongly support an analysis of what the text says explicitly as well as inferences 

drawn from the text. 
RI.8.3 Analyze how a text makes connections among and distinctions between 

individuals, ideas, or events (e.g., through comparisons, analogies, or categories). 
RI.8.4 - Determine the meaning of words and phrases as they are used in a text,  
including figurative and connotative meanings; analyze the impact of specific  

word choices on meaning and tone, including analogies or allusions to other  
texts. 

 
Writing 
W.8.2 - Write informative/explanatory text to examine a topic and convey ideas, 

concepts, and information through the selection, organization, and analysis of 
relevant content. 

W.8.2a - Introduce a topic and organize ideas, concepts, and information, using 
text structure (e.g. definition, classification, comparison/contrast, cause/effect, 
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etc.) and text features (e.g., headings, graphics, and multimedia). 
W.8.2b - Develop the topic with relevant, well-chosen facts, definitions, concrete 
details, quotations, or other information and examples. 

W.8.2c - Use appropriate and varied transitions to create cohesion and clarify the 
relationships among ideas and concepts. 

W.8.2d – Use precise languge and domain-specific vocabulary to inform about or 
explain the topic. 
W.8.2e – Establish and maintain a formal/academic style, approach, and form. 

W.8.2f Provide a concluding statement or section that follows from and supports 
the information or explanation presented. 

W.8.4- Produce clear and coherent writing in which the development, 
organization, voice, and style are appropriate to task, purpose, and audience. 

 

 
 

Supporting Standards 
 
Reading Informational Text 

RI.8.2 Determine a central idea of a text and analyze its development over the course of 
the text, including its relationship to supporting ideas; provide an objective summary of 

the text. 
RI.8.5 – Analyze the structure an author uses to organize a specific paragraph in a text, 
including the role of particular sentences in developing and refining a key concept. 

RI.8.6 – Determine an author’s point of view or purpose in a text and analyze how the 
author acknowledges and responds to conflicting evidence or viewpoints. 

RI.8.9 – Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and 
background knowledge) two or more texts that provide conflicting information on the 
same topic and identify where the texts disagree on matters of fact or interpretation. 

 
Writing 

W.8.5 – With some guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience have been addressed. (Editing 

for conventions should demonstrate command of Language standards 1-3 up to and 
including grade 8.) 

W.8.6 – Use technology, including the internet, to produce and publish writing and 
present the relationships between information and ideas efficiently as well as to interact 
and collaborate with others. 

W.8.9 – Draw evidence from literary or informational texts to support analysis, reflection, 
and research. 

W.8.9b – Apply grade 8 Reading standards to literary nonfiction (e.g. “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning is 
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is 

introduced). 
W.8.10 – Write routinely over extended time frames (time for research, reflection, 

metacognition/self-correction, and revision) and shorter time frames (a single sitting or a 
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day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 
Speaking and Listening 

SL.8.1 - Engage effectively in a range of collaborative discussions (one-on-one, in 

groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly. 

a. Come to discussions prepared, having read or researched material under study; 

explicitly draw on that preparation by referring to evidence on the topic, text, or 

issue to probe and reflect on ideas under discussion. 

b. Follow rules for collegial discussions and decision-making, track progress toward 

specific goals and deadlines, and define individual roles as needed. 

c. Pose questions that connect the ideas of several speakers and respond to others’ 

questions and comments with relevant evidence, observations, and ideas. 

d. Acknowledge new information expressed by others and, when warranted, qualify 

or justify their own views in light of the evidence presented. 
 

SL.8.2 - Analyze the purpose of information presented in diverse media and formats 
(e.g., visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, 
political) behind its presentation. 

SL.8.6 - Adapt speech to a variety of contexts and tasks, demonstrating command of 
formal English when indicated or appropriate. 

 
Language 
L.8.1 - Demonstrate command of the conventions of standard English grammar and 

usage when writing or speaking.  
a. Explain the function of verbals (gerunds, participles, infinitives) in general and 

their function in particular sentences. 

b. Form and use verbs in the active and passive voice. 

c. Form and use verbs in the indicative, imperative, interrogative, conditional, and 

subjunctive mood. 

d. Recognize and correct inappropriate shifts in verb voice and mood. 
 

L.8.2 - Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. 

a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break. 

b. Use an ellipsis to indicate an omission. 

c. Spell correctly. 

L.8.3 - Use knowledge of language and its conventions when writing, speaking, reading, 

or listening. 

a. Use verbs in the active and passive voice and in the conditional and 

subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the 

action, expressing uncertainty or describing a state contrary to fact). 
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L.8.4 - Determine or clarify the meaning of unknown and multiple-meaning words and 

phrases based on grade 8 reading and content, choosing flexibly from a range of 

strategies. 

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s 

position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the 

meaning of a word (e.g., precede, recede, secede). 

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 

print and digital, to find the pronunciation of a word or determine or clarify its 

precise meaning or its part of speech. 

Verify the preliminary determination of the meaning of a word or phrase (e.g., by 

checking the inferred meaning in context or in a dictionary). 

L.8.6 - Acquire and use accurately grade-appropriate general academic and domain-

specific words and phrases; gather vocabulary knowledge when considering a word or 

phrase important to comprehension or expression. 

 

“UNWRAPPED” Power Standards 

 
Power Standards 

RI.8.1 CITE the textual evidence and MAKE relevant connections that most strongly 

SUPPORT  an analysis of what the text says explicitly as well as inferences drawn from 
the text. 
 

RI.8.3 ANALYZE how a text makes connections among and distinctions between 
individuals, ideas, or events 

 
W.8.2 WRITE informative/explanatory text to EXAMINE a topic and CONVEY ideas, 
concepts, and information through the SELECTION, ORGANIZATION, and ANALYSIS  

of relevant content. 
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“Unwrapped” Skills 
(students need to be able to do) 

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

 

POWER STANDARD: RI.8.1 

CITE 
 
MAKE 

  
SUPPORT 

 Textual evidence 
 

 Relevant connections 

 

 Analysis of text 

o Explicit 
o inferential  

 
     3 

Students Know: 

 Textual evidence is a quote, paraphrase, or summary from a text that supports 

an argument or claim. 
 Relevant connections are facts, ideas, or concepts that the reader already knows 

and can use to understand new facts, ideas, and concepts. 
 Relevant connections may come from another text, the reader’s experience, or 

knowledge of the world around them. 

Students Can: 

 Draw inferences from informational texts to make and support an analysis. 

 Support conclusions with explicit and implicit textual evidence. 
 Determine the textual evidence that best supports conclusions. 

 Explain how the selected textual evidence supports conclusions. 
 Explain how background knowledge or prior experience adds to understanding of 

the text. 

 
POWER STANDARD: RI.8.3 

ANALYZE   How a text makes  

o connections  
o distinctions 
o between individuals, 

ideas, or events 
 comparisons 

 analogies 
 categories 

 

3 

Students Know: 

 Connections are relationships or similarities. 
 Distinctions are differences. 
 Analogies are comparisons used to show relationships. 
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 Texts use comparisons, analogies, and categories to show similarities and 
differences among individuals, ideas, or events. 

Students Can: 

 Identify the relationships among people, events, and ideas in a text. 

 Explain in detail the similarities and differences between people, events, and 
ideas in a text. 

 Explain in detail how using comparisons, analogies, or categories helps to clarify 

relationships among people, ideas, and events in a text. 
 Analyze how the relationships among individuals, ideas, or events create the 

overall message of the text. 

 
POWER STANDARD: W.8.2 

WRITE 

 
 

EXAMINE 
 
  

CONVEY 
 

 
SELECT 
ORGANIZE 

ANALYZE 
 

 

 Informative/explanatory text 

 
 

 Topic 
 

 Ideas, concepts, and information 
 
 

 

 relevant content 

 

 
 

 
3 

Students Know: 

 That expository essays also include classification and process essays. 
 Process essay organizational structures. 
 That purpose is essential to writing an expository essay. 

Students Can: 

 Demonstrate the proper organization for a classification essay. 
 Demonstrate the proper organization for a process analysis essay. 
 Determine the purpose for my expository essay. 
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 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 
cite  

textual evidence 
analysis 

analogies 
explicit 
inference 

distinctions 
informative 

explanatory 
relevant 
 

 
 

 
allusions 

figurative 
connotative 

cohesion 
domain-specific 
objective summary 

literary nonfiction 
collaborative 

collegial discussion 
ellipsis 
Civil Rights Movement 

antagonizers 
 

 

Essential Questions  Corresponding Big Ideas 

 
1. How do good readers support their 

analysis of text? 

 
 

 
 
2. How do readers deepen 

comprehension of an informational 
text? 

 
 
 

 
 

 
3. How can I write an effective 

informational or explanatory piece? 

1. Good readers dig for the details in 
the text, both explicit and 
interferential, in order to support 

their analysis. 

 

2. Readers can analyze relationships 
between or among individuals, 
ideas, or events by comparing, 

creating analogies, or categorizing 
them to enhance their 

understanding of an informational 
text. 
 

3. Good writers compose effective 
informational/explanatory texts by 

developing a topic with relevant and 
varied details. 
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District Assessments 
 

 

 
Unit 2 Pre-Assessment 

 

 

 
 

ELA Grade 8 Common Assessment  
 

(See district assessment calendar) 

 

 
 

Essential Questions Post-Assessment 
 

 

 

 
Engaging Learning Scenario 

 
In recent events, citizens have sometimes been unfairly treated by our law enforcement, 
by being prevented from demonstrating and by being unjustly treated or killed.  So many 

people have had their civil rights violated in recent times, that activists compare the 
current events of today to those of the historic Civil Rights Movement. How many times 

have you heard the saying: “History repeats itself”?  Yet knowing our history, can help to 
prevent the repetition of actions that impede progress.   
 

Imagine stepping back in time to the 1950s and 1960s during the height of the Civil Rights 
Movement. You are now on a team of journalists assigned to write a series of feature 

articles about the events of the civil rights era. Today video and camera phones are 
popular and anyone can expose injustices, but during the 1950s and 1960s only select 
journalists had the equipment to record events. So, now it’s up to you to investigate what 

really happened and expose the full truth of the Civil Rights Movement! This could be 
your chance for the Pulitzer Prize! Make the most of it!  
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Performance Task Synopses 

 
Task 1:  Research and answer questions about the Civil Rights Movement. 

 
Task 2:  Analyze two articles and construct a timeline of key Civil Rights Movement events.  
 

Task 3:  Research a key event of the Civil Rights Movement. 
 

Task 4:  Write a feature article on a key event. 
 
Task 5: (Optional Extension Activity) Create a presentation highlighting key events during the 

Civil Rights Movement.  
 

 

 

 

 

Performance Task # 1 
In Detail 

 
Power Standards: RI.8.1,  RI.8.3 

 

Additional Standards: RI.8.9 
 

Task 1 Detailed: 
Like any good journalist, you will research your subject so you have the background 

information you need.  
 
Find and read two or more articles from the Civil Rights Digital Library 
http://crdl.usg.edu/ or other sources and take notes that will help you answer the 

questions below. Use the Cornell Note-taking Method or a graphic organizer to record the 

relevant ideas and information and create a “Works Cited” page to list your sources. 
 
Your notes should include answers to these questions: 

1. What was the Civil Rights Movement? 
2. When did the Civil Rights Movement begin? End? 
3. Why was the Civil Rights Movement necessary?  

4. Who were/was the leader(s) of the Civil Rights Movement? 
5. What if there had been no Civil Rights Movement? 

6. Each member of your team will also create one additional question about the Civil 
Rights Movement that will be answered in your notes. 

 

 

http://crdl.usg.edu/
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Performance Task # 1 Scoring Guide 

 
4 3 2 1 

 All 

“Proficient” 
criteria 

plus: 

 More than 
two articles 

are listed on 
the “Works 

Cited” page. 
 

 “Works 

Cited” page 
is correctly 

formatted. 

 Submits notes 

based on two 
articles about 

the Civil 
Rights 
Movement 

 

 Addresses all 

questions in 
notes or  
graphic 

organizers  
 

 Indicates the 
source for 
each piece of 

information in 
notes or 

graphic 
organizer 
 

 Submits 
“Works Cited” 

page that lists 
two articles 

 

 Meets 3 of 

the 
“Proficient” 

criteria 

 Meets fewer 

than _3_ of 
the 

“Proficient” 
criteria 

 Task to be 

repeated 
after re-

teaching 
 

 comments 

Scoring Guide Key 
 
4= Exceeding the Standard  

3= Meeting the Standard (proficient) 

2= Approaching the Standard  

1= Below Standard 
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Interdisciplinary Connections and 
Related Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

6.1 U.S. History: America in the World: All 
students will acquire the knowledge and 
skills to think analytically about how past 

and present interactions of people, 
cultures, and the environment shape the 

American heritage. Such knowledge and 
skills enable students to make informed 
decisions that reflect fundamental rights 

and core democratic values as productive 
citizens in local, national, and global 

communities. 
 
6.1.12.A.13.b 

Analyze the effectiveness of national 
legislation, policies, and Supreme Court 

decisions (i.e., the Civil Rights Act, the 
Voting Rights Act, the Equal Rights 
Amendment, Title VII, Title IX, Affirmative 

Action, Brown v. Board of Education, and 
Roe v. Wade) in promoting civil liberties 
and equal opportunities.    

 
6.1.12.C.13.a  

Explain how individuals and organizations 
used economic measures (e.g., the 
Montgomery Bus Boycott, sit downs, etc.) 

as weapons in the struggle for civil and 
human rights.                                       

 
6.1.12.D.13.a  
Determine the impetus for the Civil Rights 

Movement, and explain why national 
governmental actions were needed to 

ensure civil rights for African 
Americans.        
 

6.2 World History/Global Studies: All 
students will acquire the knowledge and 

skills to think analytically and 
systematically about how past interactions 
of people, cultures, and the environment 

affect issues across time and cultures. 
Such knowledge and skills enable students 

 Check all those that apply for each task:  
 

x❑ Teamwork and Collaboration 

x❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written Communication 

x❑ Accessing and Analyzing Information 

❑ Other 

 



12 
 

 

 

 

 

 

Performance Task # 2 
In Detail 

Power Standards: RI.8.1, RI.8.3, W.8.2 
 

Additional Standards:  RI.8.2, W.8.6, W.8.9, SL.8.1 
 

Task 2 Detailed:  

1. Summarize two articles on the Civil Rights Movement (from Task #1). 
2. Analyze how each text connects people, ideas, or events OR makes distinctions 

between people, ideas or events. 

3. Work in groups to select key events and arrange the events chronologically. 
4. Create a timeline of eight or more key events during the Civil Rights Movement. 

(See resources) 
5. Select an event that you prefer to explore in depth. You will become the expert on 

your selected event. 

 

 

 

 

 

 

to make informed decisions as socially and 
ethically responsible world citizens in the 
21st century. 

 
Social Studies Skill – Critical Thinking: 

 
 Compare and contrast differing 

interpretations of current and 

historical events. 
 Assess the credibility of sources by 

identifying bias and prejudice in 
documents, media, and computer-
generated information. 
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Performance Task # 2 Scoring Guide 

 

Scoring Guide Key 

 
4= Exceeding the Standard  

3= Meeting the Standard (proficient) 

2= Approaching the Standard  

1= Below Standard 
 

 
 

 
 
 

 
 

 

4 3 2 1 

 All 

“Proficient” 
criteria 

plus: 

  Analyzes 
how each 

text 
connects 

people, 
ideas, or 
events AND 

makes 
distinctions 

between 
people, ideas 
or events 
OR 

 Uses 

technology to 
create an 

interactive 
timeline 

 Provides 

objective 
summaries of 

two articles 
on the Civil 
Rights 

Movement 

 Analyzes how 

each text 
connects 

people, ideas, 

or events OR 
makes 

distinctions 

between 
people, ideas 

or events. 

 Constructs an 

accurate 
timeline of 

eight key 
events  
 

 Meets _2_ 

of the 
“Proficient” 

criteria 

 Meets fewer 

than _2_of 
the 

“Proficient” 
criteria 

 Task to be 

repeated after 
re-teaching 

 

 Comments 
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Interdisciplinary Connections and 

Related Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

6.1 U.S. History: America in the World All 

students will acquire the knowledge and 
skills to think analytically about how past 
and present interactions of people, 

cultures, and the environment shape the 
American heritage. Such knowledge and 

skills enable students to make informed 
decisions that reflect fundamental rights 
and core democratic values as productive 

citizens in local, national, and global 
communities. 

 
6.1.12.A.13.b 
Analyze the effectiveness of national 

legislation, policies, and Supreme Court 
decisions (i.e., the Civil Rights Act, the 

Voting Rights Act, the Equal Rights 
Amendment, Title VII, Title IX, Affirmative 
Action, Brown v. Board of Education, and 

Roe v. Wade) in promoting civil liberties 
and equal opportunities.    
 

6.1.12.C.13.a  
Explain how individuals and organizations 

used economic measures (e.g., the 
Montgomery Bus Boycott, sit downs, etc.) 
as weapons in the struggle for civil and 

human rights.                                       
 

6.1.12.D.13.a  
Determine the impetus for the Civil Rights 
Movement, and explain why national 

governmental actions were needed to 
ensure civil rights for African 

Americans.        
 
 

6.2 World History/Global Studies All 
students will acquire the knowledge and 

skills to think analytically and 
systematically about how past interactions 
of people, cultures, and the environment 

affect issues across time and cultures. 

 Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

 Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Such knowledge and skills enable students 
to make informed decisions as socially and 
ethically responsible world citizens in the 

21st century. 
 

Social Studies Skill - Chronological 
Thinking: 

 Construct timelines of the events 

occurring during major eras.  
 Explain how major events are 

related to one another in time. 

                 

 
Performance Task # 3 

In Detail 

 
Power Standards: RI.8.1, RI.8.3. W.8.2 
 

Additional Standard: W.8.9 
 

Task 3 Detailed: 
 

Choose one key event of the Civil Rights Movement to research exclusively.  Read two 

informational texts about your topic and one primary source. Use the Cornell Note-

taking Method or a graphic organizer to record the relevant ideas and information.  Cite 

textual evidence and draw inferences from the text. Be sure to answer the following 
questions: 

1. What was the event? 

2. When and where did the event take place?  
3. What was the purpose of the event? 

4. Who was/were the leader(s) of the event?  
5. Who were the antagonizers during the event? 
6. Why was this a key event? 

7. How did this event influence future events? 
 

Create a “Works Cited” page to list your sources. 
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Performance Task # 3 Scoring Guide 

 

4 3 2 1 

 All 

“Proficient” 
criteria 

plus: 

 Lists more 
than four 

articles on 
the “Works 

Cited” page 
 

 Citations are 

correctly 
formatted 

 

 Uses 

comparisons, 
analogies or 
categories to 

analyze how 
the text 

makes 
connections 
beyond the 

selected key 
event 

 

 Submits notes 

based on two 
informational 

articles about a 
key event during 
the Civil Rights 

Movement 
 

 Submits notes 
based on one 
primary source 

about the key 
event 

 

 Addresses all 

questions in 
notes or  graphic 
organizers  

 

 Indicates the 

source for each 
piece of 
information in 

notes or graphic 
organizer 

 

 Submits “Works 
Cited” page that 

lists two articles 
and one primary 

source 
 

 Meets_3_ 

of the 
“Proficient” 

criteria 

 Meets 

fewer than 
_3_of the 

“Proficient” 
criteria 

 Task to be 

repeated 
after re-

teaching 
 

 Comments 

 
 

 
 

Scoring Guide Key 

 
4= Exceeding the Standard  

3= Meeting the Standard (proficient) 

2= Approaching the Standard  

1= Below Standard 
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Interdisciplinary Connections and 
Related Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 
6.1 U.S. History: America in the World All 
students will acquire the knowledge and 

skills to think analytically about how past 
and present interactions of people, 

cultures, and the environment shape the 
American heritage. Such knowledge and 
skills enable students to make informed 

decisions that reflect fundamental rights 
and core democratic values as productive 

citizens in local, national, and global 
communities. 
 

6.1.12.A.13.b 
Analyze the effectiveness of national 

legislation, policies, and Supreme Court 
decisions (i.e., the Civil Rights Act, the 
Voting Rights Act, the Equal Rights 

Amendment, Title VII, Title IX, Affirmative 
Action, Brown v. Board of Education, and 
Roe v. Wade) in promoting civil liberties 

and equal opportunities.    
 

6.1.12.C.13.a  
Explain how individuals and organizations 
used economic measures (e.g., the 

Montgomery Bus Boycott, sit downs, etc.) 
as weapons in the struggle for civil and 

human rights.                                       
 
6.1.12.D.13.a  

Determine the impetus for the Civil Rights 
Movement, and explain why national 

governmental actions were needed to 
ensure civil rights for African 
Americans.        

 
 

 6.2 World History/Global Studies All 

students will acquire the knowledge and 
skills to think analytically and 
systematically about how past interactions 

of people, cultures, and the environment 

 Check all those that apply for each task:  
 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

 Effective Oral and Written 
Communication 

 Accessing and Analyzing Information 

❑ Other 
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Performance Task # 4 
In Detail 

 
Power Standards: RI.8.1, W.8.2, RI.8.3, W.8.4 

 

Additional Standards: RI. 8.9, W.8.4, W.8.5, W.8.6, W.8.10, L.8.1, L.8.2 
 

Task 4 Detailed: 
 

Following your investigation, use your notes from Tasks 1, 2, and 3 and follow the writing 
process to compose an informative feature article for your newspaper exposing the truths 
surrounding your key event. Your article should: 

 clearly introduce the topic 

 develop the topic with relevant, well-chosen facts, concrete details, quotations, and 

other information and examples by citing textual evidence 

 use transitions to show relationships between and among ideas 

 use domain-specific vocabulary to inform about and explain the topic 

 be written in a formal style 

 have a conclusion that follows from and supports the content of your article 

 demonstrate command of standard English grammar, usage, capitalization, 

punctuation, and spelling 
 
Remember, there are journalists across the nation competing for the Pulitzer! Make this your 

best work! 
 

 

affect issues across time and cultures. 
Such knowledge and skills enable students 
to make informed decisions as socially and 

ethically responsible world citizens in the 
21st century. 

 
Social Studies Skill – Critical Thinking: 
 

 Compare and contrast differing 
interpretations of current and 

historical events. 
 Assess the credibility of sources by 

identifying bias and prejudice in 

documents, media, and computer-
generated information. 
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Scoring Key: 

4 – Exceeding the Standard 
3 – Meeting the Standard 

2 – Approaching the Standard 
1 – Below Standard 
 

4 3 2 1 

 All 

“Proficient
” criteria 

plus: 

 Includes 

formatting 
and 
graphics 

 Uses 
technology 

to publish 
writing 
 

OR 
 

 Analyzes an 
event in 
which two or 

more texts 
provide 

conflicting 
information 
and identify 

where the 
texts 

disagree on 
matters of 
fact or 

interpretatio
n 

 

  Submits evidence 

of the writing 
process 

 Clearly introduces 
the topic 

 Develops the topic 
with relevant, well-
chosen facts, 

definitions, 
concrete details, 

quotations, or 
other information 
and examples 

 Uses transitions to 
show relationships 

among ideas and 
concepts 

 Uses domain-

specific language 

 Has a formal style 

 Has a conclusion 
that follows from 

the information 
presented in the 

article. 

 Demonstrates 
command of 

standard English 
grammar, usage, 

capitalization, 
punctuation, and 
spelling 

 Meets_6_ of 

the 
“Proficient” 

criteria 

 Meets fewer than 

_6_of the 
“Proficient” 

criteria 

 Task to be 

repeated after re-
teaching 

 Comments 

 
 

 
 

Performance Task # 4 Scoring Guide 
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Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #4 

21st Century Learning Skills 

Specific to Task #4 

 
 

6.1 U.S. History: America in the World All 

students will acquire the knowledge and skills 
to think analytically about how past and 

present interactions of people, cultures, and 
the environment shape the American heritage. 
Such knowledge and skills enable students to 

make informed decisions that reflect 
fundamental rights and core democratic values 

as productive citizens in local, national, and 
global communities. 
 

6.1.12.A.13.b 
Analyze the effectiveness of national 

legislation, policies, and Supreme Court 
decisions (i.e., the Civil Rights Act, the Voting 
Rights Act, the Equal Rights Amendment, Title 

VII, Title IX, Affirmative Action, Brown v. Board 
of Education, and Roe v. Wade) in promoting 

civil liberties and equal opportunities.    
 
6.1.12.C.13.a  

Explain how individuals and organizations 
used economic measures (e.g., the 

Montgomery Bus Boycott, sit downs, etc.) as 
weapons in the struggle for civil and human 
rights.                                       

 
6.1.12.D.13.a  

Determine the impetus for the Civil Rights 
Movement, and explain why national 
governmental actions were needed to ensure 

civil rights for African Americans.        
 
 

   6.2 World History/Global Studies All students 
will acquire the knowledge and skills to think 
analytically and systematically about how past 

interactions of people, cultures, and the 
environment affect issues across time and 

 Check all those that apply for each task:  
 

x❑ Teamwork and Collaboration 

x❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

x❑ Effective Oral and Written Communication 

x❑ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 5 (optional) 

In Detail 

Optional Extension Task 

 
 
Power Standards: RI.8.1, RI.8.3, W.8.2 W  
 

Additional Standards  W.8.4, W.8.6 

 
Task 5 Detailed: 

 
With your group, use research information to create a power point presentation related to the 
Civil Rights Movement. Your presentation should include a title and all group members’ names.  

Information should be listed in bullet form.  It must also include: 
 A description of the events 

 Who the leaders were 
 What groups, if any, were involved in the events 
 The outcome of the events 

 All pictures used must be related to the events 
 

Share your presentation with a larger audience such as a media board, social networks, the 
internet or a distance class. 
 

 
 

 
 
 

 

cultures. Such knowledge and skills enable 
students to make informed decisions as 
socially and ethically responsible world citizens 

in the 21st century. 
 

Social Studies Skill – Critical Thinking: 
 

 Compare and contrast differing 

interpretations of current and historical 
events. 

 Assess the credibility of sources by 
identifying bias and prejudice in 
documents, media, and computer-

generated information. 
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Performance Task #5 Scoring Guide 

 

4 3 2 1 

   All 

“Proficient
” criteria 
plus: 

 Embeds 
audio within 

the 
presentation 

 

  

 Includes title and all 

members’ names 

 Lists the key events in 
chronological order 

 Includes one slide that 
summarizes each event 

and its purpose 

 Includes one slide that 

lists the leaders that 
were involved in each 
event 

 Includes one slide that  
lists groups (if any) that 

were involved in each  
event 

 States the outcome of 

each event  

 Includes 3 pictures 

related to each event 

 Uses color, formatting, 

and graphics to create 
visual appeal 

 Cites sources in proper 
format on the last slide 

 Demonstrates command 

of standard English 
grammar, usage, 

capitalization, 
punctuation, and spelling 

 Meets _7_  

of the 
Proficient 
criteria  

 

 Meets fewer 

than 7 of the 

proficient 

requirements 

 

 
Scoring Guide Key 

 
4= Exceeding the Standard  

3= Meeting the Standard (proficient) 

2= Approaching the Standard  

1= Below Standard 
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Research-Based Effective  

Teaching Strategies 

21st Century Learning Skills 

 Check all those that apply to the unit: 
 

  Identifying Similarities and Differences 
 Summarizing and Note Taking 

❑ Reinforcing Effort, Providing Recognition 

❑ Homework and Practice 

❑ Nonlinguistic Representations 

❑ Cooperative Learning 

❑ Setting Objectives, Providing Feedback 

❑ Generating and Testing Hypotheses 

 Cues, Questions, and Advance 
Organizers 

 Interdisciplinary Non-Fiction Writing 

 Check all those that apply to the unit: 
 

 Teamwork and Collaboration 
 Initiative and Leadership 
 Curiosity and Imagination 

 Innovation and Creativity  
  Critical thinking and Problem Solving 

  Flexibility and Adaptability 
  Effective Oral and Written 

Communication 

  Accessing and Analyzing Information 

❑ Other 

 

 

 

 

 

 

Interdisciplinary Connections and 

Related Focus Standards 

Specific to Task #5 

21st Century Learning Skills 

Specific to Task #5 

 

6.3 Active Citizenship in the 21st 
Century All students will acquire the 

skills needed to be active, informed 

citizens who value diversity and promote 
cultural understanding by working 

collaboratively to address the challenges 
that are inherent in living in an 
interconnected world. 

 Check all those that apply for each task:  

 

x❑ Teamwork and Collaboration 

x❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

x❑ Effective Oral and Written Communication 

x❑ Accessing and Analyzing Information 

❑ Other 
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Differentiation 
Strategies 
(Additional 

Supports + 
Enrichment) 

Intervention 
Strategies 

 

Specially Designed 
Instruction for 

Special Education 

Students 

Strategies for 
English Language 

Learners 

Use tiered 

instruction 
 

Use a leveled 
expository writing 
system 

 
Use a project 

contract to grant 
student autonomy 
while 

communicating clear 
rules and 

expectations 
 
Use student mentors 

 
Have a gallery walk 
of the rough draft 

 
Develop an anchor 

activity 
 
Encourage students 

to create time lines 
with words and 

graphics or graphic 
maps that depict 
information in an 

organized manner. 
 

Present information 
through multiple 
formats and media. 

 
Have students work 

with partners to 
discuss assigned 
questions or 

problem situations 
about the lesson. 

Use process logs 

 
Provide opportunities 

for group appraisals 
of work 
 

Use strategic note 
taking 

 
Use Ask-Read-Tell 
strategy 

 
Use song lyrics of 

the era to draw 
comparison to 
events 

 
Ask questions while 
reading to 

encourage deeper 
investigation of 

concepts. 

Use Think-Pair-

Share to give each 
student an 

opportunity to think 
prior to forming a 
response and to 

allow each student 
an opportunity to 

share ideas. 

Ask students to 

contribute their own 
experiences that 

relate to the subject 
at hand. 

Use multiple and 
flexible grouping 
opportunities for 

Implement peer support 

and collaborative 
learning 

 
Provide positive 
reinforcement and 

incentives 
 

Use group self-
monitoring classroom 
management strategy 

 
Activate prior student 

knowledge by promoting 
a discussion that enables 
a student to make 

connections to learned 
information/experiences 
prior to the introduction 

of a lesson. 
 

Work collaboratively on 
tasks with a student and 
gradually withdraw the 

support to increase 
student independence 

and confidence. 
 
Provide varied texts or 

supplementary materials 
at different levels of 

reading difficulty. 
 
Shorten academic tasks 

to include just the most 
essential information. 

 
Modified assignments 
appropriate to skills and 

ability 
 

Foster verbal 

debates 
 

 Use supplementary 
materials to promote 
comprehension. 

These include 
charts, graphs, 

pictures, 
illustrations, 
multimedia, and 

demonstrations by 
teacher and other 

students. 

Pair with peer 
partners. 
Cooperative learning 

groups provide the 
ESL student with 

varying language 
and learning style 
experiences within 

the content 
classroom. 

Directly teach 

learning strategies. 
Demonstrate how to 
organize 

information, how to 
select the main idea 

and supporting 
details, and how to 
sequence and 

summarize. 

 Build background 
knowledge before 

teaching a lesson. 
Help students build 
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Set up situations 
where students 
discuss topics or 

issues with other 
students. 

 
 

 
 

 

students (e.g., 
teams, partners, 
whole group, 

independent, by 
interest, by learning 

style, teacher-
assigned, self-
selected. 

 
Assistive technology 

 
Advance organizers 
 

Accommodations for 
learning styles or 

multiple intelligences  
 
Adjust pace of 

lesson/ instruction 
 

Modified instruction 
 
Peer tutoring 

 
Reassessment of 

lesson or teaching 
style 

 

 

Change of pace 
 
Use of visuals or audio 

to enhance lessons 
 

Scaffold information 
 
Consistent checks for 

understanding (oral and 
written) 

 
Media presentations 
 

Dialogues/Skits/Historical 
Readings 

connections and 
associations in order 
to access 

background 
knowledge or 

previously taught 
information. 

   

 Questions and 
activities appropriate 

to student levels of 
English ability 

  

 Consistent checks 

for understanding 
(oral and written) 

  

 Visuals and graphic 
organizers 

  

 Connections to 

primary language 
and culture 

  

 Modified reading list 

  

 Vocabulary 
acquisition 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

 

McDougal Littell Literature 8th Grade 
(green) text 

 On-line access to text book 

 Corresponding activities to 

specific text  
           from McDougal Littell activity 
           book 

 
 

  

Overview of the Civil Rights Movement:  
 

Civil Rights Movement Overview  
http://www.scholastic.com/teachers/article/civil-
rights-movement-overview 

 
The Civil Rights Movement – A Summary  

http://www.historyinanhour.com/2011/02/09/the-
civil-rights-movement/ 

http://www.scholastic.com/teachers/article/civil-rights-movement-overview
http://www.scholastic.com/teachers/article/civil-rights-movement-overview
http://www.historyinanhour.com/2011/02/09/the-civil-rights-movement/
http://www.historyinanhour.com/2011/02/09/the-civil-rights-movement/
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Claudette Colvin: Twice Toward Justice 
By Phillip Hoose 

 

Freedom's Children: Young Civil Rights 
Activists Tell Their Own Stories By Ellen 

S. Levine 

 

Warriors Don't Cry (Mass Market 

Paperback) By Melba Patitllo Beals 

 

Remember: The Journey to School 
Integration (Hardcover) By Toni Morrison 

 

Freedom Walkers: The Story of the 
Montgomery Bus Boycott By Russell 

Freedman 

 
 

 
 

 
 
 

 

 
History.com - 
http://www.history.com/topics/black-history/civil-

rights-movement 
 

The Jim Crow era – 
http://www.history.com/topics/black-history/civil-
rights-movement 

 
Library of Congress -  

http://lcweb2.loc.gov/ammem/aaohtml/exhibit/ao
part9.html 
 

Skill Based Resources: 
 

Graphic Organizers -
http://www.worksheetworks.com/miscellanea/gra
phic-organizers.html 

 
Strategic Note Taking - 

http://www.interventioncentral.org/self_manage
ment_note_taking_strategic 
http://www.interventioncentral.org/sites/default/fil

es/pdfs/pdfs_blog/self_management_note_takin
g_strategic_1.pdf 

 
Ask-Read-Tell: 
http://www.interventioncentral.org/cognitive_strat

egy_reading_comprehension_ART   
 

Self-monitoring classroom management strategy  
http://www.interventioncentral.org/classroom_ma
nagement_group_self_monitoring 

 
Loaded Words Chart  

http://www.readwritethink.org/files/resources/less

on-docs/30788_chart_1.pdf 

 

Inverted Pyramid Structure Method 

http://www.dm-3.com/content_guide/content-

marketing-creation-inverted-pyramid-structure/ 

 

RAFT Writing Method - 

http://www.readingquest.org/strat/raft.html 

 

http://bbpbooks.teachingforchange.org/search/apachesolr_search/?author_filter=Hoose%2C+Phillip
http://bbpbooks.teachingforchange.org/search/apachesolr_search/?author_filter=Levine%2C+Ellen+S.
http://bbpbooks.teachingforchange.org/search/apachesolr_search/?author_filter=Levine%2C+Ellen+S.
http://bbpbooks.teachingforchange.org/search/apachesolr_search/?author_filter=Beals%2C+Melba+Patitllo
http://bbpbooks.teachingforchange.org/search/apachesolr_search/?author_filter=Morrison%2C+Toni
http://bbpbooks.teachingforchange.org/search/apachesolr_search/?author_filter=Freedman%2C+Russell
http://bbpbooks.teachingforchange.org/search/apachesolr_search/?author_filter=Freedman%2C+Russell
http://www.history.com/topics/black-history/civil-rights-movement
http://www.history.com/topics/black-history/civil-rights-movement
http://www.worksheetworks.com/miscellanea/graphic-organizers.html
http://www.worksheetworks.com/miscellanea/graphic-organizers.html
http://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/self_management_note_taking_strategic_1.pdf
http://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/self_management_note_taking_strategic_1.pdf
http://www.interventioncentral.org/sites/default/files/pdfs/pdfs_blog/self_management_note_taking_strategic_1.pdf
http://www.interventioncentral.org/cognitive_strategy_reading_comprehension_ART
http://www.interventioncentral.org/cognitive_strategy_reading_comprehension_ART
http://www.interventioncentral.org/classroom_management_group_self_monitoring
http://www.interventioncentral.org/classroom_management_group_self_monitoring
http://www.readwritethink.org/files/resources/lesson-docs/30788_chart_1.pdf
http://www.readwritethink.org/files/resources/lesson-docs/30788_chart_1.pdf
http://www.dm-3.com/content_guide/content-marketing-creation-inverted-pyramid-structure/
http://www.dm-3.com/content_guide/content-marketing-creation-inverted-pyramid-structure/
http://www.readingquest.org/strat/raft.html
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Cornell Note Taking Method: 

http://coe.jmu.edu/learningtoolbox/cornellnotes.h

tml and video 

http://www.youtube.com/watch?v=Lu7WM_fmR1

k 

 

Civil Rights Movement timelines: 
 

http://www.historylearningsite.co.uk/civil_rights_t
imeline_america.htm 
 

http://reportingcivilrights.loa.org/timeline/ 
 

https://www.sitinmovement.org/history/america-
civil-rights-timeline.asp 
 

Pres. John F. Kennedy and the Civil Rights 
Movement: 

https://www.sitinmovement.org/history/america-
civil-rights-timeline.asp 
 

NAACP timeline, events and activists: 
http://www.naacphistory.org/NAACP/Default.asp

x 
 
 

Primary Sources:  
 

Veterans of the movement - 
http://www.crmvet.org/index.htm 
 

Dr. Martin Luther King, Jr. artifacts - 
http://www.thekingcenter.org/archive 

 
Voices of Civil Rights –  
http://www.loc.gov/exhibits/civilrights/exhibit.html 

 
Photographs – 

http://www.loc.gov/pictures/search/?q=civil%20ri
ghts 
 

http://www.loc.gov/rr/print/list/084_civil.html 
 

 
Extension: 
 

http://coe.jmu.edu/learningtoolbox/cornellnotes.html
http://coe.jmu.edu/learningtoolbox/cornellnotes.html
http://www.youtube.com/watch?v=Lu7WM_fmR1k
http://www.youtube.com/watch?v=Lu7WM_fmR1k
http://www.historylearningsite.co.uk/civil_rights_timeline_america.htm
http://www.historylearningsite.co.uk/civil_rights_timeline_america.htm
http://reportingcivilrights.loa.org/timeline/
https://www.sitinmovement.org/history/america-civil-rights-timeline.asp
https://www.sitinmovement.org/history/america-civil-rights-timeline.asp
https://www.sitinmovement.org/history/america-civil-rights-timeline.asp
https://www.sitinmovement.org/history/america-civil-rights-timeline.asp
http://www.naacphistory.org/NAACP/Default.aspx
http://www.naacphistory.org/NAACP/Default.aspx
http://www.crmvet.org/index.htm
http://www.thekingcenter.org/archive
http://www.loc.gov/exhibits/civilrights/exhibit.html
http://www.loc.gov/pictures/search/?q=civil%20rights
http://www.loc.gov/pictures/search/?q=civil%20rights
http://www.loc.gov/rr/print/list/084_civil.html
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NEA- Still Separate? Still Unequal? 
https://creatavist-
zxqp4h7.creatavist.com/schoolequity 

 
Full feature film, “Freedom Riders” and other 

videos - 
http://www.pbs.org/wgbh/americanexperience/fr
eedomriders/watch 

 
Interactive tour of the March on Washington – 

http://www.historypin.com/attach/uid23019/tours/
view/id/540/title/The%20March%20on%20Washi
ngton 

 
Downloadable Interactive App- Freedom 

Summer and  the Civil Rights Act of 1964 

http://congress.indiana.edu/%E2%80%9Cfreedo

m-summer%E2%80%9D-app-teaches-players-

about-the-forces-shaped-

congress%E2%80%99s-passage-the-civil-rights-

act or  

http://www.centeroncongress.org/freedom-

summer-and-the-civil-rights-act-1964 

 
Historic Places: 
http://www.nps.gov/nr/travel/civilrights/ 

 
Music of the Civil Rights Movement: 

http://www.whitehouse.gov/performances/music-
civil-rights-movement 
 

http://www.gilderlehrman.org/history-by-era/civil-
rights-movement/essays/%E2%80%9Cpeople-

get-ready%E2%80%9D-music-and-civil-rights-
movement-1950s 
 

http://www.thenation.com/blog/165627/top-ten-
civil-rights-songs# 

 
 
 

 
 

 
 

https://creatavist-zxqp4h7.creatavist.com/schoolequity
https://creatavist-zxqp4h7.creatavist.com/schoolequity
http://www.pbs.org/wgbh/americanexperience/freedomriders/watch
http://www.pbs.org/wgbh/americanexperience/freedomriders/watch
http://www.historypin.com/attach/uid23019/tours/view/id/540/title/The%20March%20on%20Washington
http://www.historypin.com/attach/uid23019/tours/view/id/540/title/The%20March%20on%20Washington
http://www.historypin.com/attach/uid23019/tours/view/id/540/title/The%20March%20on%20Washington
http://congress.indiana.edu/%E2%80%9Cfreedom-summer%E2%80%9D-app-teaches-players-about-the-forces-shaped-congress%E2%80%99s-passage-the-civil-rights-act
http://congress.indiana.edu/%E2%80%9Cfreedom-summer%E2%80%9D-app-teaches-players-about-the-forces-shaped-congress%E2%80%99s-passage-the-civil-rights-act
http://congress.indiana.edu/%E2%80%9Cfreedom-summer%E2%80%9D-app-teaches-players-about-the-forces-shaped-congress%E2%80%99s-passage-the-civil-rights-act
http://congress.indiana.edu/%E2%80%9Cfreedom-summer%E2%80%9D-app-teaches-players-about-the-forces-shaped-congress%E2%80%99s-passage-the-civil-rights-act
http://congress.indiana.edu/%E2%80%9Cfreedom-summer%E2%80%9D-app-teaches-players-about-the-forces-shaped-congress%E2%80%99s-passage-the-civil-rights-act
http://www.nps.gov/nr/travel/civilrights/
http://www.whitehouse.gov/performances/music-civil-rights-movement
http://www.whitehouse.gov/performances/music-civil-rights-movement
http://www.gilderlehrman.org/history-by-era/civil-rights-movement/essays/%E2%80%9Cpeople-get-ready%E2%80%9D-music-and-civil-rights-movement-1950s
http://www.gilderlehrman.org/history-by-era/civil-rights-movement/essays/%E2%80%9Cpeople-get-ready%E2%80%9D-music-and-civil-rights-movement-1950s
http://www.gilderlehrman.org/history-by-era/civil-rights-movement/essays/%E2%80%9Cpeople-get-ready%E2%80%9D-music-and-civil-rights-movement-1950s
http://www.gilderlehrman.org/history-by-era/civil-rights-movement/essays/%E2%80%9Cpeople-get-ready%E2%80%9D-music-and-civil-rights-movement-1950s
http://www.thenation.com/blog/165627/top-ten-civil-rights-songs
http://www.thenation.com/blog/165627/top-ten-civil-rights-songs
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Lesson Suggestions 
 

 Complete a K-W-L Chart prior to Task 1 

 Print the articles and chunk the text using close reading activities 

 Listen to and read aloud the lyrics to a song often sung during the Civil Rights 

Movement  

 Modify Think-Pair –Share activities 

 Create/use a list of powerful words to inspire writing 

 Develop a Word Wall 

 Develop a checklist for peer editing 

 Provide students access to the text—via tablet or photocopy—so they can 
annotate it as directed. 

 Model close reading for students by thinking aloud as you go through the text 
with them or displaying your annotations on a tablet via an LCD projector; show 

them how to examine a text by scrutinizing its words, sentence structures, or any 
other details needed to understand its explicit meaning. 

 Pose questions—about words, actions, or details—that require students to look 

closely at the text for answers. 

 Offer students an example of what it means to read explicitly and support your 

inferences with evidence; then tell them what a passage explicitly says, and ask 
them to find evidence inside the text to support their statement about its 

meaning. 

 Give students several pieces of evidence and ask them to determine what 
explicit idea in the text the evidence supports. 

 Show students how you would choose evidence from the text to support your 
inference; discuss with them the questions you would ask to arrive at that 

selection. 

 Think aloud (with your guidance) about the process and how they make such 

inferences, and then have students find and use evidence to support their 
inferences. 

 Create with your students—through collaborative groups or class discussion—a 

list of different pieces of evidence they might cite; together, develop and apply 
criteria by which to evaluate the different pieces to identify those which would 

offer the strongest, most effective support; then ask them to apply these same 
criteria to new evidence they find themselves as they read the rest of this article 
or another. 

 Ask students to use some sort of graphic organizer with columns for what the 
author connects and how (The author links A to B by doing C to show D).  Do the 

same for distinctions, providing appropriate academic language to help students 
articulate these distinctions clearly (The author differentiates between A and B by 

pointing out C to emphasize D). 

 Have students highlight or use sticky notes to identify all references to an event 
so students can retrace the events after reading the document to evaluate how 

one led to or impacted another. 

 Show students a range of examples—from students, professional writers, or 
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even yourself—so they see what it is that you want them to do and get a sense of 
what they should include. 

 Discuss the contents, conventions, and other elements of the type of 

informational/explanatory text you want them to write. 

 Give students a copy of a sample text and, if possible, display it on a screen so 

you can annotate portions of it while discussing the writer’s decisions and the 
text’s relevant features. 

 Offer direct instruction to the whole class or a smaller group of students who 
need to learn how to use graphic and multimedia features of the word processor 
or other software applications. 

 Give students samples that show them different types of graphs, tables, and 
other options they might consider when incorporating information or data into 

their papers. 

 Use sentence stems or templates from a book like They Say/I Say (by Graff and 

Birkenstein) to teach students how to introduce or frame a quotation and then 
comment on the meaning or importance of that quotation. 

 Generate with students or provide them a list of transition words and phrases 

specific to the type of writing they are doing (e.g., cause-effect, compare-
contrast). 

 Have students go through their papers once they have a complete draft and 
highlight the first six words of each sentence; then they can evaluate existing 

transitions and add others where they would improve clarity and cohesion. 

 Direct students to circle any words in their papers that are abstract, too general, 
or otherwise ineffective; then have them generate words that could replace 

weaker words or phrases. 

 Establish for the class the proper tone, format, and other genre conventions for 

the type of discipline-specific writing assigned. 

 Break the writing process into stages, providing students with examples and 

instruction at each stage before moving on to the next to ensure they understand 
and are doing the work correctly. 

 

 
 

 
 
 

 Source:  Burke, Jim. The Common Core Companion: the Standards Decoded, Grades 6-8  - 
What They Say, What They Mean, How to Teach Them. Corwin, 2013. Print 

 
 

 
 

 

 

 


